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Abstract: The article deals with the results of the study of students’ attitudes to 
distance learning in the conditions of a pandemic and martial law in Ukraine, the 
impact of distance learning on the quality of educational services and internships 
at the Institute of Human Sciences. The study helped to recognise the achievements, 
identify problems and improve the organization of the educational process at the 
Institute of Human Sciences during the pandemic and martial law; to analyse the 
quality of educational services and take into account their suggestions in prepara-
tion for the new academic year; to improve students’ internships by providing sug-
gestions to heads of internship bases. The main results of the study are formulated 
in Conclusions: the quality of education does not depend on the forms of teaching, 
but depends on the scientific and methodological support of educational disciplines 
by teachers, their use of the latest forms and methods of teaching, compliance of 
the content of the topics under consideration with modern trends and events taking 
place in the world; distance learning is perceived by students as a temporary incon-
venience, to which they have successfully adapted thanks to the opportunity to work 
using e-learning courses and use various Internet platforms for communication with 
teachers and colleagues; internships in various social institutions contribute not only 
to the formation of students’ certain practical skills and abilities, but also positively 
affect the formation of their general and special (professional) competences; practi-
cal orientation training and the policy of student-centeredness give positive results 
and make students competitive in the labour market in Ukraine; the pandemic and 
the state of war (martial law) in the country have made students more responsible, 
independent, patient, and tolerant.
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INTRODUCTION

The relevance of the study is due to the global COVID-19 pandemic and the adap-
tive quarantine on the territory of Ukraine, which has been in force since March 12, 
2020. Due to quarantine restrictions, the education sector required correction and 
numerous changes in its work to ensure that the quality of educational services was 
at a high level. A new test for modern education was the full-scale military invasion 
of Russia into Ukraine on February 24, 2022. According to UNICEF (UNICEF, 
2022), more than 11.3 million people left their homes in the first month of the war. 
More than 4.2 million people left Ukraine to seek refuge in other countries. The 
number of internally displaced people reached 7.1 million. On February 25, 2022, 
the Ministry of Education and Science of Ukraine recommended that higher educa-
tion institutions suspend the educational process for security reasons. Starting from 
March 14, 2022, the educational process in most regions of Ukraine will be resumed 
in a remote format. Given the new challenges, the priority in the educational process 
was to improve existing and introduce new distance learning tools. In the organiza-
tion of the educational process, the main task was the maximum focus on the needs 
and abilities of students.
Recent studies on the peculiarities of the organisation of the educational process 
during the pandemic confirm the effectiveness of using e-learning courses, distance 
technologies, taking into account the characteristics and capabilities of both students 
and teachers; peculiarities of communication during the distance learning format; 
creating conditions for maintaining mental health, reducing stress, etc.

LITERATURE REVIEW

Thus, it is important during the COVID-19 pandemic to analyse the specifics of the 
formation of competences of education recipients through distance learning. In par-
ticular, the research of Pavliuk and Liakh (2019) is devoted to the study of approaches 
to the formation of ICT competence of future social work specialists in higher edu-
cation institutions; Liakh et al. (2021) studied the peculiarities of the formation and 
development of the professional competences of social workers in the conditions of 
distance learning.
The challenges and needs of education providers during the pandemic and military 
conflicts were studied in different countries: Morze and Varchenko-Trotsenko (2021) 
in Ukraine; Cuaton (2020) in Philippines; Matsuoka (2021) in Japan; Yang (2020) in 
China, etc.
Heasly and Iliiko (2022) emphasize the need to develop new tools for distance educa-
tion, to form graduate employability skills.
According to Muzaffar et al. (2021) e-learning in higher education has grown sig-
nificantly over the last decade due to its inevitable benefits in critical situations such 
as natural disasters (e.g., the COVID-19 pandemic, etc.) and military circumstances. 
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Incorporating digital citizenship into online experiences has proven to be a positive 
response to COVID-19 to provide a safe and flexible learning environment through 
advanced technology (Akcil & Bastas, 2021).
In this context, universities should be a reference point in shaping and preserving 
public health (Quinn et al., 2021).
Higher education is considered an important tool for the general development of any 
country. Researchers like Singh et al. (2021) point out that a good ecosystem in terms 
of political will, visionary leadership, fair budget, good infrastructure and a good 
teaching community are among the basic requirements for higher education to move 
towards new and higher horizons.
The current state of digital education and prospects for the development of digital 
competences are presented in the studies of such scientists as Buinytska, Kobylin, 
Kuzminska, Mazorchuk. They emphasize that the sustainable development of the 
University is ensured through the creation of a modern digital educational environ-
ment (Morze & Buinytska, 2019; Kuzminska et al., 2020). 
Thus, we faced the need to study three aspects of the impact of the pandemic and the 
war on the distance learning of students of the Institute. We face the following ques-
tions: How did the pandemic and martial law affect the quality of student learning? 
How do students feel about distance learning during the pandemic and martial law? 
How to organize internships during distance learning? We hypothesized that distance 
learning affects the quality of student learning during a pandemic and martial law. 
We needed to find out whether this process had a positive or negative impact.

1. COMMON ACHIEVEMENTS, PROBLEMS AND WAYS 
TO IMPROVE THE ORGANIZATION OF THE EDUCATIONAL 
PROCESS AT INSTITUTE OF HUMAN SCIENCES 

We have developed e-questionnaires on three main issues: a survey that will help to 
recognize our common achievements, identify problems and improve the organiza-
tion of the educational process at the Institute of Human Sciences; a survey on the 
analysis and improvement of the quality of educational services provided by the 
Institute of Social Sciences; a survey on the students’ internships. 
All questionnaires were offered to students by filling out a Google form and sent 
to the corporate mail. The surveys were designed in such a way that the questions 
touched upon all aspects of the educational process and issues that can affect the 
quality of student learning. To test the hypothesis, we used mathematical statistics 
methods to process the results and compare the data.
Students were required to carefully fill out and honestly answer all items of these 
questionnaires. To achieve real results, the survey was anonymous. All responses 
were processed automatically. The study was conducted from June 2021 to June 2022.
The survey involved 97 students enrolled in the following study programmes: Psy-
chology – 11.3%; Practical Psychology – 40.2%; Social Work – 10.3%; Social Peda-
gogy – 16.5%; Speech Therapy – 21.6%. Among them: 79.4% studied full-time, and 
20.6% – part-time.

https://journals.sagepub.com/doi/10.1177/00472395211047865
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The gender picture of the survey is the following: women – 84.3%; men – 15.7%. 
This is due to the fact that in Ukraine these specialties are considered more female, 
and men are less willing to study in these study programmes. The obtained data cor-
relate with the results of the admission of female and male students to the Institute 
of Human Sciences (mean statistical error ± 0.002). 
Thus, the results of the survey represent the opinion of students of all areas of profes-
sional training carried out at the Institute of Human Sciences.
The survey, which helped to recognize common achievements, identify problems and 
improve the organization of the educational process at Institute of Human Sciences 
during distance learning, included 12 questions. We received the following data: 
1. How satisfied are you with the results of your studies in the chosen educational 
programme (1 – dissatisfied, 5 – maximally satisfied)? 
58.8% of students are maximally satisfied with the results of their studies in the 
chosen educational programme; 33% are satisfied; 5.2% are more satisfied than not, 
3.1% are more dissatisfied than satisfied (see Figure 1). 
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F i g u r e 1. Distribution of respondents’ answers to the question about satisfaction 
with studying in the chosen educational programme

Sou rce: Own work.

Dissatisfaction with the results of studies in the chosen educational programme is 
explained by the large number of tasks that students need to complete; lack of “live 
communication”; the need to spend a lot of time at the computer. It should be noted 
that our university has e-learning courses in all disciplines to ensure the educational 
process, there are e-learning courses in all disciplines of any educational programme. 
They are developed in accordance with the working programmes of the academic 
disciplines and undergo appropriate professional certification in order to provide 
students with scientific and methodological materials for the courses they study. 
Electronic training courses include lectures, seminars, practical tasks, independent 
and module tests. In addition, each type of lesson has deadlines, methodical advice, 
a visual component, and reasonable and understandable requirements and evaluation 
criteria. In the e-learning course, the percentage of the workload of each student is 
monitored and the electronic system of evaluation and calculation of points in the 
register are monitored. Thus, it was e-learning courses during the pandemic and the 
transition to distance learning that allowed students to master the educational pro-
gramme well. E-learning courses have become a tool to organize and conduct the 
educational process during the war, since students can work and complete tasks in 
the e-learning course from any corner of the world.
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2. Rate the modernity and practical orientation of the educational programme (1 – 
does not meet modern trends, has no practical orientation, 5 – fully meets modern 
trends, has a practical orientation):
63.9% of students recognized the modernity of educational programmes and their 
orientation to practice; 26.8 – believe that most of the educational disciplines they 
studied have modern content and are practically oriented. At the same time, 7.2% 
of students said that they lack a practical component in their studies. They explain 
this by the lack of an opportunity to do something on their own. It should be noted 
that during distance learning, the following types of online classes became popular 
among students: webinars with leading practitioners; master classes for employees 
of public and state institutions on a particular type of activity in a particular sphere 
of life, guest lectures; webinars, etc. Thus, students had the opportunity not only 
to acquire certain scientific knowledge in academic disciplines, but also to see and 
independently practice their skills during practical activities. For example: a webinar 
on combating domestic violence helped students to get acquainted with methods and 
techniques of overcoming conflicts in the family.
3. Rate the level of mastering social skills (emotional intelligence; critical thinking; 
creativity; stress resistance; teamwork, etc.) in the learning process (1 – low (non-
competitive) level, 5 – high (competitive) level). The results of the distribution of 
students’ answers are presented in Figure 2.
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F i g u r e 2. Distribution of respondents’ answers on the level of mastery of social 
skills (emotional intelligence; critical thinking; creativity; stress resistance; 

teamwork, etc.) in the learning process
Sou rce: Own work.

As we can see from Figure 2, 55.7% of students acknowledged that the level of their 
social skills is sufficient to ensure their high competitiveness in further professional 
activity; 30.9% – note their sufficient level in this area of training; 8.2% – believe that 
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they are more satisfied than not; 4.1% are more dissatisfied than satisfied. Students 
explain their dissatisfaction by the lack of prospects in the future, the randomness of 
the chosen specialization, low self-esteem. However, this can also be explained by the 
fact that dissatisfied students had high expectations, which, in their opinion, were not 
justified due to distance learning. Thus, distance learning did not significantly affect 
students’ mastering of social skills, which significantly increase their competitiveness 
in further professional activities.
4. What information resources did teachers use for your online learning?
Among the most common electronic information resources recognized by students, 
teachers used Hangouts (Google) Meet, Moodle (72.2%), ZOOM (11.3%), SKYPE, 
Telegram, Viber, E-mail, etc. (from 1% to 4.4%). It should be noted that no student 
named such an electronic resource as YouTube. At the same time, 1% of students 
identified that teachers use Instagram and Facebook. Thus, it can be concluded that 
teachers need to expand their own digital competence in order to use a greater va-
riety of electronic information resources to improve the educational process. This 
will help to make classes interesting and useful. It is also advisable to use various 
platforms, for example – POWTOON, for students to practice practical skills when 
solving situational tasks.
The results of a study by Muthuprasada et al. (2021) showed that the majority of re-
spondents (70%) are willing to choose online classes to manage curricula during this 
pandemic. Most students preferred using a smartphone for online learning. Through 
content analysis, we found that students prefer recorded sessions with a quiz at the 
end of each session to improve learning efficiency.
5. As we can see, the teachers conducted most of the classes in Moodle. Therefore, 
our next question was: “Is the Moodle platform easy to use for distance learning?”
68% of students noted the convenience of using this platform during distance learn-
ing and its provision; 25% – recognized partial benefits. Among other students, less 
than one percent did not use this electronic resource and chose another way (e-mail, 
Viber, Telegram, etc.) to communicate with teachers. These data correlate with the re-
sults presented in point 4. Among the disadvantages of the Moodle platform, students 
identified: lack of a modern interface, limited technical capabilities and functionality.
6. Is it convenient to use Hangouts (Google) Meet for online classes?
Students found this communicator convenient for online classes (88.7%); 10.3% – 
consider it partially convenient due to an unexpected technical failure during classes. 
As for 1% of students, they did not use this electronic resource and chose another way 
(e-mail, Viber, Telegram, etc.) to communicate with teachers. This fully correlates 
with the results obtained in point 4 and point 5.
Thus, we can conclude that the total involvement of students in distance learning is 
99%. The results of our study partially coincide with the results of other researchers 
(Kuzminska et al, 2020).
7. Would you like to see elements of distance education used in the future for other 
students?
64.9% of students admitted that they would like elements of distance learning to be 
used in the future for other students; 28.9% – spoke in favour of partial use of this 
form of work with students; 5.2% of students are strongly against distance learning; 
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1% – noted that distance learning (even elements) will not be as effective as face-to-
face meetings and field workshops. Thus, despite the preference among students to 
use distance learning in the further educational process, almost a third of them have 
doubts about the effectiveness of this form of education.
8. What do you think are the advantages of distance education?
Among the most common answers (100%) we have: convenience. I am always in 
touch with teachers and can complete assignments when it is convenient for me; it 
was easy to combine with work; studying at home saves time that is usually spent 
traveling to the university; comfort; learning in a quiet environment. Intermediate 
evaluation of distance course students takes place in the form of online tests. There-
fore, students have less reason to worry. The possibility of subjective evaluation is 
excluded: the electronic system that checks the correctness of the answers to the 
test questions will not be affected by the student’s performance in other subjects, 
his social status and other factors; individual approach. With traditional teaching, 
it is quite difficult for the teacher to pay the required amount of attention to all the 
students in the group, to adjust to the pace of work of each student. The use of dis-
tance technologies is suitable for organising an individual approach. In addition to 
the fact that the student chooses his pace of learning, he/she can promptly receive 
answers to questions that arise from the teacher: accessibility, mobility. Everything 
is in an accessible format (we can say that it is at hand in the phone). You can study 
anywhere; all you need is an Internet connection; easy assimilation of educational 
material. More free time.
Thus, among the advantages of distance learning, students highlight: comfort, con-
venience, accessibility, cost-effectiveness, peace of mind, objectivity of evaluation, 
mobility, communication.
9. What difficulties did you face and how do you propose to solve them during dis-
tance learning?
Almost 92% of the surveyed students answered that there were no difficulties. Among 
other answers (8%), we find the following statements: it is difficult to concentrate 
on subjects during distance learning; during the internship, I had to work remotely, 
because most institutions were closed for quarantine; additional supervision, webi-
nars, online courses; when you were asked to turn on the camera and microphone at 
the beginning, and you are not alone in the room; communication difficulties during 
study; a lot of work at the computer; the difficulty adapting to the online learning 
format; difficulties associated with the need to master time management.
Thus, the disadvantages of distance learning can be divided into four conditional 
groups: organizational, technical, communicative, methodical.
Among the proposals made by students to improve distance education, the following 
should be highlighted: increase the number of English language classes; to reduce 
the amount of workload on students, to convert quantitative indicators of successful 
learning into qualitative ones; to change the evaluation criteria for individual disci-
plines; to optimize the teaching of academic disciplines; to improve the information 
technology competence of both students and teachers.
10. Was it more difficult to study remotely on 3–4 courses, compared to full-time 
study on 1–2 courses? (see Figure 3).
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F i g u r e 3. Distribution of students’ answers to the question “Was it more difficult 
to study remotely on 3–4 courses, compared to full-time study on 1–2 courses”

Sou rce: Own work.

Distance learning was easier for 37.1% of students than full-time. Among them are 
students who are used to constantly working and acquiring knowledge. For 25.8% 
of students distance learning was more difficult. This is mainly due to time manage-
ment, problems with the organization of their own time. For 16.5% of students, it 
was equally easy to study both full-time and remotely. And for 13.4%, it was equally 
difficult to study both full-time and remotely. Among other answers, we see the fol-
lowing: at first it was difficult to adapt, but over time everything got better; it was 
difficult to study not because of distance learning, but because of the lack of face-to-
face communication with teachers; it all depended on the number of tasks that had 
to be performed in academic disciplines; it was difficult emotionally.
We would like to highlight the words of gratitude from students to teachers for timely 
adaptation to changes and excellent organization of distance learning.
11. Has the workload increased during distance learning?
The workload increased for 46.4% of students. This is due to the need for students 
to independently process a large amount of information, additionally attend guest 
lectures, take additional training courses on various educational Internet platforms. 
37.1% of students believe that the workload during distance learning remained the 
same as during full-time classes; 13.4% noted that the workload has decreased. Stu-
dents themselves explain this by the fact that teachers quickly adapted to the changes 
and made timely changes to the e-learning courses.
12. Please provide your suggestions for improving the educational process in the 
programme you studied.
Among students’ suggestions , we came across the following: to pay more attention 
to practical tasks of theoretical issues considered during classes; to consider more 
practical aspects of specialists’ activities through interactive forms of learning; to 
apply the latest technologies and teach students their use through assignments for 
practical work; additional teaching of academic subjects in foreign languages; to 
conduct more guest lectures, master classes, webinars by leading experts in various 
academic disciplines; to support the development of scientific media resources of the 
Institute of Human Sciences on popular Internet platforms.
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Thus, the survey on the achievements, problems and improvement of the organization 
of the educational process at the Institute of Human Sciences during distance learn-
ing showed that students are generally satisfied. They have a personal opinion on 
how to improve and optimize learning. All their suggestions are taken into account 
in the organization of student learning in the next academic year.

2. ANALYSIS AND IMPROVEMENT OF THE QUALITY  
OF THE EDUCATIONAL SERVICES PROVIDED  
BY THE INSTITUTE OF HUMAN SCIENCES

We examined the attitude of students to distance learning at the Institute of Human 
Sciences. The next step was to study the question: “How did distance learning affect 
the quality of student learning?” We conducted a survey and received the following 
results:
1. To what extent were your expectations met after entering this educational pro-
gramme?
44.8% of students answered that their expectations were fully met; 31% – largely met; 
17.2% found it difficult to answer this question; for 8% of students, their expecta-
tions were either not met or not met at all. As practice shows, students who express 
dissatisfaction chose a specialty following their parents’ recommendations, for the 
sake of their friends’ company, where there was enough passing score on the results 
of the evaluation of knowledge.
2. Among the advantages of studying at the Institute of Human Sciences, students 
highlight the fact that it is the best space for quality education; the availability of 
a real choice of educational disciplines of the elective block; taking into account the 
interests and needs of students; partnerships between teachers and students. The re-
sults obtained coincide with the data of the primary questionnaire, which determined 
the attitude of students to distance learning.
3. Among the shortcomings affecting the quality of education, students identify: too 
much legislation, sometimes complex legal documents; lack of distance learning in 
some educational programmes; distance learning format; unpopularity of certain 
educational programmes.
4. In your opinion, does the study programme allow you to sufficiently form or de-
velop basic professional competences?
65.5% of students answered this question affirmatively; 27.6% – rather yes than no; 
6% – rather no than yes. These data confirm and correlate with the results of points 
2–4 of the previous survey, which allows us to conclude that the distance form of 
education does not significantly affect the quality of education, provided that the 
educational process is properly organized.
5. What disciplines, in your opinion, should be added to your educational pro-
gramme?
Students gave the following answers to this question: development of social pro-
grammes; psychology and legal sciences; preferably more usual practice, rather than 
therapeutic, is desirable; management and personality psychology.
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Analysing students’ answers to the questions in comparison with item 3 of this 
survey, we see contradictions regarding the legislative and regulatory framework. 
On the one hand, they believe that there is too much such information, on the other 
hand, they believe that the educational process should be supplemented with legal 
disciplines. This is explained by different approaches of guarantors of educational 
programmes to the application of legal disciplines in the educational process of 
students. For example, the educational programme “Social Advocacy” requires the 
study of legislation regulating the provision of social services in Ukraine, and the 
educational programme “Speech Therapy” requires students to know the basics of 
legislation in the field of inclusive education and work with children with disabilities.
6. 93.1% of students recognized the educational space of the University as favourable 
for the success of their own studies. These students like to study under any conditions 
and circumstances. Communication skills in the educational space, learning and 
mastering new knowledge, skills, abilities and acquiring certain general and special 
competences that will help them to be competitive in further professional activities 
are important for them.
7. Almost 98% of students admit that the material and technical environment of the 
University has a positive effect on the success of learning and the quality of knowl-
edge acquisition.
8. 96.3% answered the question “What exactly do you lack in the educational space 
and material and technical environment of the University?”: “Offline mode. Because 
working in a group is easier than remotely.” Here we observe a contradiction be-
tween the answers to this question and the results obtained in point 9 of the previous 
questionnaire. At the same time, students recognize the level of informational and 
organizational support provided to them by the guarantor of the educational pro-
gramme and the administration in the process of studying a particular educational 
programme as sufficient (86.2%) and partially sufficient (13.8%). However, students 
lack the support of fellow students (90%). Thus, it can be concluded that students lack 
“live” communication with teachers and classmates. And this affects the “emotional 
background” of students’ learning material, but does not significantly affect the qual-
ity of knowledge gained.
9. Students are completely or partially satisfied with the schedule of the educational 
process and the schedule of classes (97.3%). But there are also proposals and reflec-
tions on: changing senior students’ courses to the second shift; quarantine conditions 
and wartime, which did not allow them to fully enjoy full-time education; increasing 
the duration of breaks between pairs; early transition to face-to-face education.
10. Evaluate the volume of the main types of your workload while studying in the 
educational programme: the volume of classroom hours is optimal (9.4 points out of 
10); the amount of independent work is optimal (9.7 points out of 10); the volume of 
practical classes is optimal (9.34 points out of 10); the time allocated for coursework 
is optimal (9.12 points out of 10).
Thus, students recognized that the amount of workload is optimal for distance 
learning. This is different from the data obtained in point 11 of the previous survey, 
which indicates a positive attitude of students to learning despite the fact that during 
distance learning, almost half of them indicated that the study load increased. At the 
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same time, the students suggested that the time for coursework preparation should 
be freed from a large number of classroom classes.
11. From which sources do you learn about the programme learning outcomes, 
content, goals of the educational programme (choose all the answer options that cor-
respond to your experience): educational programmes – 86.2%; work programmes 
of academic disciplines – 58.6%; at the beginning of the study of the academic disci-
pline – 72.4%; presentation of the educational programme – 44.8%; reported by the 
leader or classmates in a joint conversation – 3.4%
12. It should be noted that students participate in the work of scientific circles, but 
wish that the work in this direction was more active (82.6%). This also applies to 
academic mobility programmes for students. At the same time, they acknowledge 
their awareness of competitions, international exchange programmes, grant offers 
(98%). They receive this information from teachers, the university website, elec-
tronic publications (96.3%). Among the reasons why students do not participate in 
academic mobility programmes, students most often mention lack of time; insuf-
ficient knowledge of foreign languages; do not want to change something in their 
own lives. Thus, students have the opportunity to use and participate in academic 
mobility programmes, but due to self-doubt or unwillingness to leave the “comfort 
zone”, low self-esteem, they do not want to do it.
13. One of the priority activities of university teachers is the formation of students’ 
knowledge of academic integrity during their studies. 97% of students know and use 
the basic principles of academic integrity in the educational process. Students are 
informed about the algorithm of actions in cases of sexual harassment, corruption, 
discrimination during studies (89%).
14. Satisfaction with the quality of education at the Institute of Human Sciences is 
confirmed by the fact that 93.1% of students recommended others who wish to enter 
bachelor’s and master’s programmes to study at the educational programme they are 
studying.
15. Students are satisfied with the level of communication with the guarantor of the 
educational programme (79.3%) and the counsellor of the student group (89.7%).
Thus, in general, students of the Institute of Human Sciences highly appreciated 
the quality of education in educational programmes. Despite the adverse circum-
stances (pandemic, war), the education is organized and conducted at a sufficiently 
high level. Students noted that their expectations regarding this specialty were met; 
flexible study schedule; favourable educational space; good material and technical 
equipment of the educational process; sufficient level of support from the guaran-
tor of the educational programme, teachers and tutors of student groups; optimal 
workload from the main types of educational activities. Among the main shortcom-
ings students indicated participation in the academic mobility of students; work of 
department scientific circles. Suggestions: to advertise the educational programme 
in social networks.
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3. STUDENT INTERNSHIPS

One of the components of the educational process is the organization of student 
internships. In our institute, student learning is practice-oriented. Therefore, it is 
important for us to have feedback on the evaluation of student internships in various 
social institutions. Our survey gave the following results:
1. Students rated the level of theoretical preparation for practice at 9.8 points out of 
10. This indicates a high professional level of the teaching staff of the Institute. At the 
same time, students widely used the knowledge gained during classes, for example, 
on social work with different types of families. However, there was a lack of certain 
practical skills in certain types of activities, for example, telephone counselling. This 
affected the students’ assessment of the use of their knowledge in practical activities 
(9.6 points out of 10).
2. Students highly appreciated the opportiunities of the practice bases for their profes-
sional growth (9.8 points out of 10), which indicates a high level of qualification of 
employees of organizations that provided students with practice and good material 
and technical equipment. This contributed to various opportunities for students to 
develop professional skills and abilities, such as: working with stress; providing psy-
chological assistance in crisis situations; drawing up psychological characteristics; 
assessing the needs of recipients of social services, etc. (9.8 points out of 10).
3. Students highly appreciated the impact of practice on the formation of professional 
competences (9.7 points out of 10) and readiness to perform professional functions 
(9.6 points out of 10).
4. Internships in certain social institutions influenced students’ choice of employment 
in the relevant social institutions. According to our analysis of the employment of 
graduates of our institute, after graduation, 85.3% are employed in the institutions 
where they did their internship. 67% of them already have a permanent job.
5. The highest score (10 points out of 10) was given to the objectivity of the practice 
supervisors from both the institute and the practice base.
6. Internships during the pandemic and martial law in Ukraine helped students to 
develop such personal qualities as independence, self-organization, patience, toler-
ance, responsibility, efficiency, etc.
Thus, students highly appreciated the internships in social institutions. They noted 
that their theoretical training, which they received at the Institute of Human Sci-
ences, allowed them to complete the tasks of the practice and prove themselves as 
highly qualified workers on the basis of practice. The most necessary theoretical 
knowledge for performing the tasks of this type of practice turned out to be knowl-
edge of the theory of social work, social work with service recipients in territorial 
centres of social services, gerontology, social protection of the population. Also, all 
applicants noted that the practice bases offered various forms and methods of work 
to develop practical skills and abilities in accordance with the practice tasks. They 
especially noted that the most productive for improving their practical competence 
were familiarization with the assessment of the problems of recipients of social ser-
vices, analysis of the work of the “Social assistance at home” centre and other areas; 
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counselling; work with documents; performing practical tasks; conducting interviews 
in crisis and stressful situations.
Thus, according to the answers of the respondents, it can be noted that the internships 
during the pandemic and martial law were organized at a high level, students were 
able to fully complete the tasks provided for by the internship programmes, as well 
as practise, improve and form practical skills and abilities.

CONCLUSION 

The conducted research helped us to recognise the achievements, identify problems 
and improve the organization of the educational process at the Institute of Human 
Sciences during the pandemic and martial law; to analyse the quality of educational 
services provided to students, and take into account their suggestions in preparation 
for the new academic year; to improve the internships of students by providing sug-
gestions to the supervisors of internship bases. In addition, we can draw the follow-
ing conclusions:
1. The quality of education does not depend on the forms of instruction, but depends 
on the scientific and methodological support of teachers of educational disciplines, 
their use of the latest forms and methods of education, compliance of the content of 
the topics under consideration with modern trends and events taking place in the 
world.
2. Students perceive distance learning as a temporary inconvenience, to which they 
have successfully adapted thanks to the ability to work in e-learning courses and use 
various Internet platforms for communication with teachers and colleagues.
The practical implications of the study by Shah et al. (2021) inform policy makers 
in academia about the psychological needs of students in a virtual learning environ-
ments.
3. Internships in various social institutions contribute to the formation in students 
not only of certain practical skills and abilities, but also have a positive impact on the 
formation of their general and special (professional) competences.
4. Practice-oriented education and the student-centred policy give positive results 
and make students competitive in the labour market in Ukraine.
5. The pandemic and the state of war in Ukraine have made students more responsi-
ble, independent, patient, and tolerant.
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